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The AJS Response Curriculum 

“It is not the time in class, but what we do in the 

time, that matters” (John Hattie) 

 

Introduction 

Following the devastating 2011 Christchurch Earthquakes in New Zealand, schools were 

closed for weeks and most children did not have the opportunity for online learning or 

discussions with teachers. Professor John Hattie was the advisor for the New Zealand 

Qualifications Authority which oversaw examinations after the earthquakes. He found that 

results did not drop (they actually went up in final examinations) due to teachers focussing 

on what had to be learned instead of getting through a lot of the curriculum. During the 

current Covid-19 pandemic, he also features in a number of articles where he has reassured 

Australian parents that they should not be concerned about their children missing around 10 

weeks of school. He argues that, due to Australia having longer terms and school days, pupils 

would still receive more ‘teacher time’ than children in countries such as Sweden, Finland 

and Estonia. Hattie notes that these countries consistently outperform Australia in 

international tests. 

 

Similar patterns in children’s learning gains were found after 7 weeks lost schooling in New 

Orleans (2005 Hurricane). 

 

What made the difference? 
Teachers focused on what has to be learnt instead of getting through the curriculum. They 

tailored learning more to what students could NOT do, rather than getting through the 

curriculum. Schools should focus on the pedagogic strategies being implemented when the 

children return to school. 

 

So, the messages from research are: 
• Don’t panic if our children miss a large chunk of school 

• Make sure to provide opportunities to learn what students do not know, and 

do not engage them in ‘busy work’ 

• It’s not the time in class, but what we do in the time we have that matters 

• Be vigilant about those children who most need teacher expertise e.g. 

children with special needs who require specialised instruction, those children 

who already didn’t enjoy learning at school, those who enjoy school primarily 

to be with their friends 

• Learning should include opportunities for students to give feedback about 

their learning and to receive feedback about where to go next. 

• It is the choice of task relative to where students are now and where they 

need to go next that advances their learning. 

• The effect size of technology remains low. What we DO matters, not the 

medium of doing it. Technology is a means, not the core, of teaching. 

 

Effect of Homework 

• Effect size goes up when students are asked to practice something they have 

already learned at school, and down when they are asked to engage in 

learning by themselves or with parent help 
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Concerns/Considerations in the UK as a result of coronavirus:   
• Children might fall behind in their learning 

• Children might be disengaged when they return to school 

• Children might have experienced loss i.e. bereavement and/or loss of routine, 

structure, friendship, opportunity and freedom, which can trigger the emergence 

emotionally of anxiety, trauma and bereavement 

• Children may have none of the above issues to contend with and slot back into 

formal education easily 

• Parents’ differing experience and perception of the impact of school closure 

• The biggest implication of school closure related to equity in that children from well-

resourced families are likely to fare much better than those from less well-resourced 

families 

• It’s important that we do not make assumptions about children in terms of learning 

gaps, readiness to learn or emotional wellness 

 

 

Aims of Response Curriculum 

1. To have high expectations of the progress, both academically and in terms of 

wellbeing, that our pupils can make next year. 

 

2. To enable pupils to make a smooth transition back to the school environment. This will 

focus on re-adjusting to school routines as well as the general (social and emotional) 

well- being of pupils following the Covid-19 pandemic. 

 

3. To equip staff to focus on the key aspects of learning that will have the most impact 

on their pupils’ academic progress. 

 

4. To equip teachers to help children to develop metacognition and self-regulation skills, 

and how they relate to improving memory and retrieval  
(Metacognition and self-regulation approaches aim to help pupils think about their own 

learning more explicitly (“thinking about thinking”), often by teaching them specific strategies 

for planning, monitoring and evaluating their learning.) 

 

5. To ensure that pupils are confident in the areas that are key for accessing the 

curriculum, such as reading and phonic knowledge. 

 

6. To have a whole school focus on disadvantaged pupils, ensuring targeted (to 

learning gaps), small step teaching, with lots of practice and repetition, and high 

expectations for achievement. 

 

 

 

Pathway (including staff training throughout the process) 

Step 1 - Analyse the curriculum 

• What the foundational parts that children need to access other aspects of learning? 

• What are the particularly tricky parts? 

• What are the common misconceptions? 

• What areas could be addressed through home learning? 

 

Step 2 - Assess what pupils know and don’t know 

• Formulate assessments that will highlight any key misconceptions – low key regular 

mini diagnostics (something like a triage system) 
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• Develop a gaps analysis tool (or use one from Pixl) so that staff can identify gaps and 

use them to inform planning. This is target scale gaps analysis e.g. the maths 

curriculum taught so far, and small scale gaps analysis e.g. for a block or lesson 

• Invest time in helping learners to develop their self-regulation skills (ongoing 

throughout steps). These should not be overlooked in favour of getting through the 

curriculum 

 

Step 3 - Create teaching sequences and activities to address learning gaps 

• Identify therapies from Pixl that can help address any learning gaps 

• Intervention team to assist teachers in identifying resources that the team currently 

uses that could be supportive e.g. Maths Springboard 

• Train children in giving feedback in their learning to each other and to their teacher, 

including identifying own learning gaps as well as  strong understandings 

• Ensure that teachers give targeted, strategic feedback that requires action from the 

child 

• Ensure consistent use of low stakes retrieval practice to embed learning 

 

Step 4 - Allocate teaching sequences and activities to school-based or 

home-based stream 

• Teachers to consider which activities  most require ‘teacher expertise’ and which 

ones could be done, or practised as homework 

• Teachers should consider what learning can be done alone, and what learning 

needs interaction with teacher and/or peers 

• Develop the use of Google Classroom to hone how feedback is given to home-

based learning 

• Utilise Google Classroom to differentiate assignments given for home learning 

• In his article Influences during Corona, Hattie suggests that teachers should avoid 

what he terms ‘busy work’ for home learning and focus more on the quality of the 

activities than quantity. If this approach is adopted, there would need to be a high 

focus on communicating to the parents the thinking that underpins it. 
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students/12154266 
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cognition-and-self-regulation/ 
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